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Research Questions

What is the relationship between processes of learning and methods of
assessment in the experiences of A Level Drama students and teachers
within the context of Further Education?

Acknowledging enduring dichotomies, to what extent do the participants’

experiences of learning and assessment relate to divisions of theory and
practice?

How can the craft of drama support a creative analysis and (re)presentation
of the lived experiences of the research participants?



And The Performance Speaks

A play by Beth Curtis

‘the writing of a play is an act of inquiry’

(Harris and Sinclair, 2014.5)




As the wheelwright mokes 6 wheel,

the playwright makes a ploy
The researcher has 6 new language to write, i
and wright with
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Identity/Positionality

"Tripartite identity' (Sallis, 2018)

'a boundary is more like a membrane
than a wall' (Conquergood, 2002:145)

a/r/tography as an arts-based form of living inquiry
that can be used to explore aspects of the
artists/researcher/teacher’s lives and one which
brings ‘the viewer/reader figures into the process of
meaning making, adding layers of inter/textual
dwelling’ (Springgay, Irwin and Kind, 2005:899-900)
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Figure 1. The intersection of the teacher, researcher,
playwrights’ identities.



Frameworks for practice

Those holding the dinosaurian belief that "creative research-based theatre (Beck et al., 2011) -

and "analytic" are contradictory and incompatible ‘a methodology that theatricalizes research data’
modes are standing in the path of a meteor’ (Belliveau, 2015:8)

(Richardson, 2000:930)
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A four-stage approach to the creative and analytic practice
of the Teacher-Researcher-Playwright

Listening and responding to what the ‘data wants’
(Koro-Ljungberg, 2016:52)

e Stage 1. iterations in the transcription and creative coding of voices and bodies.
e Stage 2: identifying themes and the creation of story, structure, and character.
e Stage 3: the synthesis of data and creata enables initial themes to be reviewed.

e Stage 4: reflections on seeing and hearing the play as an embodied artefact.



Stage 1: iterations in the transcription and creative coding of
voices and bodies.




Stage 2: identifying themes and the creation of story, structure,
and character.

‘conceptua

initial broac

themes that emerged from the data were to become the play’s
scene and plotline elements’ (Sallis, 2008:10).

e Episode 1 - What other people think: defining ‘academic’.

® L[Cpisode 2 - Divisions are discussed: debates about theory and pracilice.

e L[Episode 4 - Moments of connection: doing and being.

e Episode 5 - Reimagining: process over product and lessons from Covid-19.

‘Characters in the script can be constructed as composites so that the themes that

emerged during data collection— which in interviews, for example, may have

come forth in multiple interviews— can be used to create character “types.™
(Leavy, 2015:185).



Stage 3: the synthesis of data and creata enables initial themes
to be reviewed.

TIGHTROPE

Somebody balances on a tightrope that divides the stage.

“The tightrope is really effective as is the performance element throughout that | feel really

works and transforms the dialogue and creates an unwritten theatrical language that
highlights the actual work created. | would just encourage you to be bigger and bolder with it!”

Peer Reviewer 2




Stage 4. reflections on seeing and hearing the
play as an embodied artefact.

As an audience to the data, but participant in the play | was able to embody the data myself,
which provided a deeper understanding and was a meaningful experience.

Delegate-Actor 1

The play has good structure, it makes its main message concisely with strong arguments to
back it. It also gives both sides of the "debate"” a decent amount of time to provide the audience
with a balanced view... It captures the feelings of both students' and teachers' opinions
surrounding the flaws in the educational system, specifically looking at Drama, without sounding
whingey or whiney. As a drama student too, | certainly feel like my frustrations and criticisms
have been voiced. There's a sense of anticipation and enthusiasm, and it's made clear that
Drama certainly isn't a dying subject, so long as the higher-ups are able to take a step back and
rethink how they've been running things. It feels like there's a productive reform on the horizon.

Student participant/reviewer.




And The Performance Speaks

The researchers task:

[t]hey are there to hear the world and
make sure that it can speak back’

(Thrift, 2008:18 in @Ostern et al, 2023:277)

T2: / sure, but at the end of the day, it’s what speaks to
an audience, and whether or not it hits, and does it
work, or not?

T1: absolutely: our art form, it’s live - you have to smell,
and breathe it, and taste it, and hear it

T2: what you are fundamentally wanting them to do at
the end is to make the play! - and to make the

performance - AND THE PERFORMANCE SPEAKS
— that's the whole point! ...

The Performance Speaks.

The teachers begin to join with the students in the movement.

They work as if solving a puzzle. It is intricate, complex,
methodical.

It builds to a crescendo:

the lights grow brighter, glowing neon

the movement becomes intense,

the space grows,

the parameters are dismantled, and the Examiner is left
alone.



Shifting identiti

borders not boundaries
that are malleable and. permeable o R e R SRR
flex and shift NG Ao i .0 ) VAT S

i L A » , -' | A »"’si,#wl& B2 "L,‘;‘ :

* K ) ) anl [ .

like sand | | TALCARNRGS 400 TR AN

leaving indentations of jorm
mg. ; .
reminders of thebody| ~
ouqugmg S

Jacets of sell, \

and out




References

Beck, J. L., Belliveau, G., Lea, G. W., Wagner, A. (2011). ‘Delineating a spectrum of research-based theatre’. Qualitative inquiry, 17(8), pp. 687-700.
Belliveau, G. (2015). ‘Research-based theatre and a/r/tography: Exploring arts-based educational research methodologies’. p-e-r-f-o-r-m-a-n-c-e (Vol. 2, No. 1-2).

Braun, V., Clarke, V. and Hayfield, N., (2022). ‘A starting point for your journey, not a map’: Nikki Hayfield in conversation with Virginia Braun and Victoria
Clarke about thematic analysis. Qualitative Research in Psychology, 19(2), pp.424-445.

Conquergood, D. (2002). ‘Performance Studies: Interventions and Radical Research’. TDR (1988-), 46(2), 145-156. http://www.jstor.org/stable/1146965.

Curtis, B. (2023) ‘And The Performance Speaks: (re)interpreting and (re)presenting student and teacher lived experiences of drama assessment within Further
Education’. Doctoral thesis, The University of Sunderland. Available at: https://sure.sunderland.ac.uk/id/eprint/16691/

Ellingson, L. L. (2009). Engaging Crystallization in Qualitative Research. An Introduction. Thousand Oak, CA: Sage.

Harris, A. and Sinclair, C. (2014). Critical plays: Embodied research for social change. Springer.

Koro-Ljungberg, M. (2016). Reconceptualizing Qualitative Research: Methodologies without Methodology. Thousand Oaks, CA: SAGE.
Leavy, P. (2015). Method Meets Art, Second Edition: Arts-Based Research Practice. New York: The Guildford Press.

@stern, T. P., Jusslin, S., Ngdtvedt Knudsen, K., Maapalo, P., & Bjgrkay, I. (2023). A performative paradigm for post-qualitative inquiry. Qualitative Research,
23(2), 272-289. https://doi.org/10.1177/14687941211027444

Petersen, E. B. (2013). ‘Cutting Edge(s): An Ethnographic Drama in Three Acts’. Cultural Studies, Critical Methodologies, 13(4), 293-298.
https://doi.org/10.1177/1532708613487876

Richardson, L. (2000). ‘Writing: A method of inquiry’. Handbook of qualitative research, pp.923-948.

Saldafia, J. (2008). ‘Ethnodrama and Ethnotheatre’, in J. G. Knowles & A. L. Cole (Eds.) Handbook of the Arts in Qualitative Research, Perspectives,
Methodologies, Examples and Issues, Thousand Oaks, CA: Sage Publications, pp. 195-207.

Sallis, R. (2018). ‘Researching the Landscape of Research-based Theatre’. Journal of Artistic and Creative Education (JACE) Vol 12, No 1.
https://jace.online/index.php/jace/article/view/22/47

Springgay, S., Irwin, R.L. and Kind, S.W. (2005). ‘A/r/tography as living inquiry through art and text’. Qualitative inquiry, 11(6), pp.897-912.


http://www.jstor.org/stable/1146965
https://doi.org/10.1177/1532708613487876
https://jace.online/index.php/jace/article/view/22/47

